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St Illtyd Primary School.

Positive Relationships and Behaviour Policy.

All those people involved in the life and work of the school will be responsible for the implementation of this Policy.

Be ambitious, Be creative, Be kind, Be You!


Within our school, we believe everyone has the right to feel safe at school, to learn to the best of their ability, to be treated fairly, with dignity and respect.

A working party of staff have researched* and reviewed our Behaviour Policy in July 2022 to ensure it reflects our school’s culture and ethos. We have also consulted parents and pupils.

(*When the adults change everything changes- Paul Dix)

Aims
We believe that children achieve their best where there is a positive partnership between school and home.
We aim to create a fun environment where a high standard of learning takes place encouraging independence.
We aim to provide a wide range of learning experiences to cater for the needs and abilities of all children in an ever changing technological world.
We aim to ensure that children value and respect the fact that we are all different.
We aim to develop in children the skills for life in a changing world.
We aim to work in partnership with parents and the wider community.

The St Illtyd Way:
We want our approach to behaviour in school to centre around 3 words: ‘Ready, Respectful, Safe’ (RRS). We feel that these words summarise what we are aiming to achieve through our policy, namely that children and adults are:
Ready to learn and teach
Respectful to themselves and each other
Safe in their environment.

Our overall aim is to create a positive environment where good behaviour derives from the relationship we have with our pupils and how we interact with them.

RRS will encapsulate our expectation of everyone in our school community. 

The behaviour policy will be updated, discussed and shared with all stakeholders every three years and feed back from parents via questionnaires and pupils will be given full consideration. It will be implemented alongside Equal Opportunities, Relationships, Racial Awareness, Disability and Discrimination and Anti-Bullying Policies and with regard paid to the ALNET Act.

Procedures and Practice.

Most interaction in schools is in the main between staff, pupils and their peers.  Whilst behaviours codes are useful, we find that a Class Charter –constructed with a new class in September lays out the non-negotiables of behaviour at the start of the year but in a more positive way than something that is imposed upon our pupils.

We want every child to feel valued for the contribution they make to the life of our school and we will recognise that accordingly.

Importantly we, as adults, must have a positive consistency in our approach to our pupils. This starts at the beginning of the day in the way we greet our children, how we are as we move around school and how we show that behaviour is everyone’s concern. We do not turn a ‘blind eye’ just because a child is not in our class or year or may be a little more challenging.

We will centre our positive behaviour culture through:

· Consistent, calm, adult behaviour
· First attention for best conduct
· Relentless routines
· Scripting of difficult behaviours
· Restorative follow up

To ensure we have this positive consistency staff have access to the appendices in this policy ie the notes from our research based around the book: ‘When the adults change, everything changes’ by Paul Dix.  The following link summarises the book for an easier read:

When the adults change, everything changes (office.com)
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This policy is also supported by our Wellbeing Charter that was updated in July 2022 and outlines how we will support staff in school.

Rewards and Sanctions.
Our research, reading and experience has led us to believe that stipulating specific rewards or sanctions doesn’t work. Our Class Charters will outline the expectation for all pupils in our class and the majority of our pupils will be able to manage this. Staff will have their own bespoke reward systems in their classes that will broadly consist of:

· Verbal praise
· Non verbal praise
· Stickers
· Dojos
· Celebration assembly
· Positive notes home.

But we expect that by following our procedures and practice above the majority of children will feel rewarded. In particular we will recognise the ‘over and above’ behaviour that our pupils exhibit.

We will recognise those pupils who are RRS through our 3 school rules:
· Be Kind
· Be Safe
· Be your Best

The staff in school will exhibit visible kindness and positive noticing of children following these rules.

Sometimes it doesn’t work!
There may be times when dysregulated children cannot follow the rules and sanctions needs to happen. Our approach to this is to be consistent across the school in our approach. As a school we have agreed a 5 point plan to support both the pupil, the staff and the other children at this stage:

1. 2 reminders to the pupil.
2. 5 minutes reflection.
3. Pupil to sit in another class (approx 10 mins) followed by a  restorative conversation.
4. Learner to sit in SMT class to complete work. Restorative conversation with support of SMT member. Repeat when necessary.
5. Communicate to parents when appropriate.


We strongly believe that a restorative approach to behaviour management works more than a specific ‘sanction’ and we will base our approach on the ‘restorative 5’ (p128 – When the adults change, everything changes)
· What happened?
· What were you thinking at the time?
· What have you thought since?
· How did this make people feel?
· Who has been affected?

So, whilst there may be small, short-term sanctions in place as deemed necessary by the staff member where action needs to be taken immediately, the restorative approach and our positive culture will underline all behaviour systems.

The Unresponsive Child/ The Child in Crisis

The vast majority of pupil behaviour will be managed effectively by the consistent use of the Class Charter and the strategies outlined above.   

There will be a small minority of pupils for whom the usual behaviour management strategies of the school are insufficient to address their difficulties.  Additional steps will then need to be taken for these pupils.

The class teacher, ALNCo, and in some instances members of the SMT should be involved in planning a way forward using Individual Behaviour Plans/ Risk Assessments. Parents/Carers will be involved in planning the way forward.

Pupils who do not respond positively to the actions agreed may be referred to the appropriate agency. These agencies could include Educational Psychologists, Education and Welfare Officers, Health Professionals, Specialist Teachers for Learning or the Outreach team.

However, before a child is referred, school staff will look at the array of strategies that have been used and the Well Being Mentor will be involved. 

There is a need to be aware that occasionally there can be an emergency situation and for these pupils a behaviour support fast track system might be used.

This could include a PSP (Pastoral Support Plan) where the child works to a reduced or alternative timetable.




School Exclusions.

There may be very rare occasions that the behaviour of a child causes enough concern to warrant an exclusion. The decision to do this will not be taken lightly and parents/carers will be fully informed.  

This will be for one or more of the following reasons:

· In response to serious breaches of the school’s discipline policy.
· Once the range of alternative strategies (PSP) have been tried and failed.
· If allowing the pupil to remain in the school would seriously harm the education or welfare of the pupil or of others (including staff) in the school.

In all cases the school will follow the Local Authority guidelines for exclusions with reference to Guidance document no:081/2012

We hope that this updated policy will reflect the school’s culture and ethos in line with the Curriculum for Wales and will help to ensure that our school community is:
Ready, Respectful & Safe


The policy was reviewed in July 2022

Signed _L Neate                    		Signed R Hardy
	
Louise Neate (Chair of Governors)		Roger Hardy (Head Teacher)



Appendices

When the adults change[3750].pdf
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